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Dyslexia Program Goals 

 

Willis Independent School District strives to have an exemplary dyslexia program for students enrolled 

in grades K-12.  Through a response to intervention process, WISD monitors students on a regular 

basis utilizing formal and informal observations, student data and other assessments included but not 

limited to Measuring What Matters (MAP), common assessments, benchmark assessments, unit 

assessments, writing samples and/or written evidence of curriculum-based activities. 

 

The Willis Independent School District is committed to the development and implementation of a 

dyslexia program that addresses both the Texas Education Code at §38.003 and the Texas 

Administrative Code at §74.28. 

 

Addressing WISD’s commitment, the following reflects the goals of the district dyslexia program: 

 

 Screen, refer and evaluate, students in grades K-12 who may be at-risk of dyslexia and 

related disorders; 

 Provide instructional intervention options for students identified with dyslexia and 

related disorders; 

 Provide staff development that includes: 

o Characteristics of dyslexia 

o Assessment of dyslexia 

o Intervention strategies and accommodations 

 Provide a parent education program that includes: 

o Awareness of the characteristics of dyslexia and related disorders and 

information on testing and the educational diagnosis of dyslexia 

o Information of effective strategies and options for parents to use at home to 

effectively communicate and help their child with dyslexia and related disorders 

o Information on state assessment accommodations and/or accommodations 

allowed for post-secondary testing (PSAT/ACT/SAT).  

 

Objective:  All campuses, through a response to intervention process, will identify students with 

dyslexia and related disorders and provide appropriate, individualized services.  

 

 

Definition and Characteristics of Dyslexia - Texas Education Code §38.003:  

 

The student who struggles with reading and spelling often puzzles teachers and parents.  The student 

displays ability to learn in the absence of print and receives the same classroom instruction that 

benefits most children; however, the student continues to struggle with some or all of the many facets 

of reading and spelling.  This student may be a student with dyslexia. 
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Texas Education Code (TEC) §38.003 defines dyslexia and related disorders in the following way: 

 

“Dyslexia” means a disorder of constitutional origin manifested by a difficulty in learning to 

read, write, or spell, despite conventional instruction, adequate intelligence, and sociocultural 

opportunity. 

 

“Related disorders” includes disorders similar to or related to dyslexia, such as developmental 

auditory imperception, dysphasia, specific developmental dyslexia, developmental dysgraphia, 

and developmental spelling disability. 

 

The international Dyslexia Association defines “dyslexia” in the following way: 

 

Dyslexia is a specific learning disability that is neurological in origin. It is characterized by 

difficulties with accurate and/or fluent word recognition and by poor spelling and decoding 

abilities. These difficulties typically result from a deficit in the phonological component of 

language that is often unexpected in relation to other cognitive abilities and the provision of 

effective classroom instruction. Secondary consequences may include problems in reading 

comprehension and reduced reading experience that can impede growth of vocabulary and 

background knowledge.  

 

   Adopted by the International Dyslexia Board of Directors,  

November 12, 2002 

 

Students identified as having dyslexia typically experience primary difficulties in phonological 

awareness, including phonemic awareness and manipulation, single-word reading, reading fluency, and 

spelling. Consequences may include difficulties in reading comprehension and/or written expression.  

These difficulties in phonological awareness are unexpected for the student’s age and educational level 

and are not primarily the result of language difference factors.  Additionally, there is often a family 

history of similar difficulties. These consequences are typically unexpected for the student’s age and 

educational level. These differences are not a result of language acquisition or such factors. 

Additionally, there is often a family history of similar difficulties. 

 

The following are the primary reading/spelling characteristics of dyslexia: 

 

 Difficulty reading words in isolation 

 Difficulty accurately decoding unfamiliar words 

 Difficulty with oral reading (slow, inaccurate, or labored without prosody) 

 Difficulty spelling 

 

It is important to note that individuals demonstrate differences in degree of impairment and may not 

exhibit all the characteristics listed above.  
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The reading/spelling characteristics are most often associated with the following: 

  

 Segmenting, blending, and manipulating sounds in words (phonemic awareness) 

 Learning the names of letters and their associated sounds 

 Holding information about sounds and words in memory (phonological memory) 

 Rapidly recalling the names of familiar objects, colors, or letters of the alphabet (rapid 

naming) 

 

Consequences of dyslexia may include the following: 

 

 Variable difficulty with aspects of reading comprehension 

 Variable difficulty with aspects of written language 

 Limited vocabulary growth due to reduced reading experiences 

 

 

Response to Intervention 

 

In Texas and throughout the country, there is a focus on Response to Intervention (RtI) or tiered 

intervention process as a vehicle for meeting the academic and behavioral needs of all students.  The 

components of the Student Success Initiative (SSI) and other state-level programs offer additional 

support.  Current federal legislation under the Elementary and Secondary Education Act (ESEA), as 

amended by the Every Student Succeeds Act of 2015 (ESSA), calls for the use of benchmark 

assessments for early identification of struggling students before they fail.  In fact, state law requires 

the use of early reading assessments that are built on substantial evidence of best practices.  Carefully 

chosen, these assessments can give crucial information about a student’s learning and can provide a 

basis for the tiered intervention model.  Through the tiered intervention process, schools can document 

students’ learning difficulties, provide ongoing evaluation, and monitor reading achievement progress 

for students at risk for dyslexia or other reading difficulties.  

 

Regardless of the process in place, the parents or guardians always have the right to request a referral 

for assessment at any time. 

 

 

State and Federal Law Regarding Early Identification and Intervention Prior to Formal 

Assessment 

 

In accordance with TEC §28.006, Willis ISD administers early reading inventories and screening 

instruments in kindergarten, first, and second grades to determine a students’ reading development and 

emerging comprehension skills.  The law also requires school districts to administer a reading 

instrument at the beginning of seventh grade to students who did not demonstrate reading proficiency 

on the sixth grade state reading assessment. 
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Based on the reading instrument results, a student may be determined to be at risk for dyslexia and/or 

other reading difficulties. This information is provided to the student’s parent/ guardian.  In Willis ISD, 

the campus RtI (Response to Intervention) committee utilizes the “RtI: Notice to Intervention Services” 

document as a means of documentation and communication for both parents and school staff. This 

document is only one of the numerous ways in which our school campuses and teachers will 

continuously communicate the student’s progress and/or lack of with parents/ guardians. 

 

In addition to the notification, an accelerated (intensive) reading program that appropriately addresses 

and targets the specific nature of the individual student’s reading difficulties is implemented. The 

information from reading instruments administered under TEC§28.006 will be one source of 

information or accumulated data in deciding whether or not to recommend a student for assessment. 

 

For all students the following sources of data may be used to assist in the determination of a needed 

assessment for dyslexia. These sources may include, but are not limited to: student performance in the 

classroom, a student’s response to specific and targeted interventions provided to the student, 

performance on state and district mandated test(s), grades, a review of the student’s grades, a historical 

review of a student’s academic progress and areas of weakness, performance or curriculum based data 

in reading, writing and spelling, teacher/ parent input, and work samples.  

 

 

Data Gathering Procedures and Consideration of Assessment 

 

As a result of monitoring a student’s progress or lack of within the components of reading, the teacher 

refers the student to the RtI campus based committee.  The committee may determine that data and/or 

documentation is needed to be gathered and utilized so that further action can be considered and/or 

determined.  The academic history of each student will provide you with the cumulative data needed to 

ensure the underachievement in a student suspected of having dyslexia is not due to lack of appropriate 

instruction in reading.  This information should include data that demonstrate that the student was 

provided appropriate instruction and include data-based documentation of repeated evaluations of 

achievement at reasonable intervals (progress monitoring), reflecting formal evaluation of student 

progress during instruction.  

 

Data Gathering: The following data collected by the teacher and the RtI committee will be used 

within the decision making process of a student’s academic progress.  This will assist in determining 

what actions are needed to ensure a student’s improved academic performance.  

 

 Cumulative Data 

 Vision and hearing screening; 

 Teacher reports of classroom concerns; 

 Class and/or district reading assessments; 
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 Accommodations, RtI Interventions and progress monitoring data provided by 

teacher(s); 

 Attendance records  

 Parent conference notes and input 

 Samples of schoolwork 

 Academic progress reports (report cards) 

 Speech and Language screening or services 

 Gifted/Talented assessments 

 Results of testing for Limited English Proficiency (Home Language Survey) 

 State student assessment results and recommendations as described in TEC § 39.022 

 Results of special education evaluation, if applicable 

 Consideration of Outside Evaluations conducted, submitted by parent/ guardian  

 Curriculum-based assessment measures 

 Instructional strategies provided and student’s response to the instruction 

 K-grade 2 reading instrument results as required in TEC §28.006 

 7th grade reading instrument results as required in TEC §28.006 

 Progress Monitoring: This information collected should include data-based 

documentation of repeated assessments of achievement at reasonable intervals. This 

reflects progress monitoring of the student’s performance. 

 Data that supports the student received conventional (appropriate) instruction and that 

the difficulties are not primarily the result of socio-cultural factors which include 

language differences, irregular attendance, or lack of experiential background. 

 

Dyslexia Assessment Guidelines  

 

Students enrolling in Willis ISD shall be assessed for dyslexia and related disorders at appropriate 

times (TEC §38.003 (a)).  The appropriate time depends upon multiple factors including the student’s 

reading performance, reading difficulties, limited response to supplemental and scientifically based 

reading instruction, teachers’ input, and parent/ guardian input.  Additionally, the appropriate time for 

assessing is early within a student’s school career (19 TAC §74.28).  Regardless of a student’s age/ 

grade, if recommended for an assessment based on a review of the collection of data, the student will 

be assessed.  

 

When formal assessment is recommended for completion, Willis ISD follows the request for 

evaluation process described below.  This process for the Dyslexia assessment follows IDEA 

(Individuals with Disabilities Act) Guidelines.  Once the evaluation is completed, a FIE: Full and 

Individual Evaluation is presented to an ARD Committee: Admission, Review, and Dismissal 

Committee.  
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This committee will serve as the individuals who will make appropriate educational decisions for the 

student.  If the student is determined to meet the necessary components that define the condition of 

Dyslexia, the outcomes of programming may include a recommendation of special education 

eligibility, based on a Specific Learning Disability along with an identification of Dyslexia and an 

individual education plan (IEP) for the student.  

 

Alternatively, the student may be recommended for consideration of Dyslexia services provided and 

monitored through the 504 Committee, along with accommodations that will support the student’s 

educational progress across all academic settings. Sources of referrals or requests for assessment may 

include but are not limited to:  

 

RtI: Request for assessment - (Use Tracking Sheet for Special Education Evaluation from 

Campus Committee located in the Campus Committee Team Drive) 

 

1. This process includes ongoing communication with the student’s parent/ guardian, as 

they must be notified prior to the request for assessment is made.  Once the request is 

made and documented through the RtI committee, the campus RtI coordinator contacts 

the Office of Special Programs to request the specific and necessary folder (pink folder) 

that will be used as a means of organizing and collecting the necessary components 

needed for the assessment to be completed. Once all documents and data is completed, 

the RtI campus coordinator submits this folder to the Office of Special Programs.  

 

2. The Office of Special Programs contacts the campus diagnostician or district 

assessment personnel with the student’s information and completed folder. The 

assessment staff contacts the student’s parent/ guardian, in order to obtain parent 

consent, as outlined or guided by the procedures for IDEA.  

 

3. The assessment for Dyslexia will be conducted and completed by a multidisciplinary 

group of professionals that will include evaluation specialists (Diagnostician and/or 

LSSP), along with campus based Dyslexia Specialist or teachers of Dyslexia 

Instruction.  In collaboration with campus based staff and gathered data that has been 

submitted and collected, the assessment is completed.  Through this collaborative and 

multidisciplinary assessment process, the student’s assessment is reported within an FIE 

(Full and Individual Evaluation) Report. 

 

 

Parent Request for Dyslexia Assessment - (Use Tracking Sheet for a Parent Special 

Education Evaluation Request located in Campus Committee Team Drive) 

 

A parent or guardian may request to have his/her child assessed by school staff for dyslexia or a 

related disorder.  When a parent/ guardian requests the assessment to be completed, the campus 
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RtI committee will follow district guidelines provided below, as these will provide the 

necessary guidance and timelines to adhere to, as defined within IDEA.  

 

Timeline: A total of 15 school- calendar days from the date the parent made the request is 

required by law.   

 

1. Assessment is recommended: An informed decision is made by the campus RtI 

committee to assess, based on a thorough review of the collected data.  The parent is 

contacted by the campus RtI coordinator with the campus based decision to have the 

assessment conducted, as the RtI coordinator turns in the required documents/ data as 

defined within the guidelines of a campus RtI request for assessment. Within the 15 day 

timeframe, the parent is contacted by school evaluation staff to set up a mutual and 

agreeable time in which consent is obtained.  

 

2. Alternatively, after an informed data based decision is made and recommended by the 

RtI committee that an assessment is not educationally necessary; the parent is notified 

by the RtI campus designee that the student will not be assessed for Dyslexia and/or a 

related disorder.  Along with this recommendation determined by the campus, the 

parent/guardian is given the necessary documents or guidance, as outlined within IDEA. 

This includes a Copy of the Procedural Safeguards and Prior Written Notice:  Notice of 

Refusal. (See Campus Committee Team Drive for Refusal to test information). 

 

 

Referral for Dyslexia Assessment: Special Education Students 

 

If a student is currently eligible for special education and exhibits the characteristics of dyslexia or 

related disorders and is then referred for assessment by the ARD committee, assessment procedures for 

students under the Individuals with Disabilities Act (IDEA) will be followed.  

 

1. Collect all data listed on the Tracking Sheet for Special Education Evaluation Referral 

from Campus Committee. Once the request is made and documented through the RtI 

committee, the campus RtI coordinator contacts the Office of Special Programs to 

request the specific and necessary folder (pink folder) that will be used as a means of 

organizing and collecting the necessary components needed for the assessment to be 

completed. Once all documents and data is collected, the RtI campus coordinator 

submits this folder to the Office of Special Programs. The Office of Special Programs 

will provide folder to speech therapist and the speech therapist will schedule an ARD 

meeting.  All data collected will be reviewed at the ARD meeting and further decisions 

will be made concerning the outcome of the referral.  
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2 .  Assessment data from prior special education assessments may be utilized, and/or 

additional assessment may be conducted by personnel trained in assessment to evaluate 

students for dyslexia and related disorders.  

 

3. Once the evaluation is completed, the FIE: Full and Individual Evaluation Report is 

presented to the ARD committee for further consideration.  

 

 

Dyslexia Identified Transfer Students 

 

Per Texas Education Agency guidelines: Newly enrolled or transfer students identified as having 

dyslexia or a related disorder from a previous district within Texas will be considered for eligibility 

within the district’s program of multisensory based instruction. Once the student enrolls, assessment 

records will be requested by campus staff.  Once the evaluation reports have been obtained, the campus 

will notify the Dyslexia specialist, provide a copy for review and will receive further guidance.  

Commensurate services to what the student received prior to enrollment shall be considered and/or 

provided once the campus is aware of the student’s educational needs based on the established 

Dyslexia.  

 

 

Referral for assessment: Current students under Section 504 

 

At times, students may display additional factors complicating the established dyslexia and requiring 

more support than what is available through dyslexia instruction and accommodations provided. At 

other times, students with severe dyslexia or related disorders will be unable to make adequate 

academic progress within any of the programs for dyslexia or related disorders. In such cases, a referral 

to special education for evaluation will be made upon review of data collected using the Tracking Sheet 

for Special Education Referral from Campus Committee by the Campus 504 Committee.   

 

 

Referral for assessment from RtI Committee for English Learners  

 

Students served in Bilingual, Dual Language and/or ESL programs as well as students designated 

Limited English Proficient (LEP) whose parents have denied services are considered under the 

category of English Learners.  Since the identification and service delivery process for dyslexia must 

be aligned to the student’s linguistic environment and educational background, involvement of the 

LPAC is required.  

 

Required Additional Data Gathering 

 

Language Proficiency Assessment Committee (LPAC) documentation TEC 89.1220 (g, h,i) 

that is necessary when identifying ELs with dyslexia.  
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 Home language survey; 

 Assessment related to identification for limited English proficiency (oral language 

proficiency tests and norm-referenced tests); 

 Texas English Language Proficiency system (TELPAS) information for four language 

domains (listening, speaking, reading, and writing); 

 Instructional interventions provided to address language needs; 

 Type of language program model provided and language of instruction; 

 Previous schooling in and outside of the United States. 

 

Students who struggle to read in their native language 

 

Similar measures to previously discussed assessments, in the student’s native language, are used.  This 

may require that dyslexia personnel work with the bilingual staff to administer the measure and 

determine if student performance is lower than would be expected for the student’s age/grade.  

Additional assessment of oral language proficiency should be completed for the dyslexia evaluation 

due to the importance of the information for consideration in relation to academic challenges, planning 

the assessment, and interpreting assessment results. 

 

Required Additional Assessment: 

 

● Comprehensive oral language proficiency testing should be completed in English and the 

student’s native language whenever possible. 

● If the student has received academic instruction in his/her native language, as well as 

English, then the “Domains to Assess” needs to be completed in both languages to the 

appropriate extent. 

 

Considerations for Native English Speakers in a Dual Language Environment 

 

English dominant students participating in the Dual Language program are exposed to a second 

Language (Spanish) for their core academic instruction.  These students will develop their skills 

in Spanish over time in the following sequence listening, speaking, reading, and then writing.   

Students may need linguistic accommodations in the classroom.  

 

 

Assessment Tests and Measures 

 

The student is assessed for dyslexia using appropriate tests and assessment measures by a trained 

professional as outlined in The Dyslexia Handbook (Texas Education Agency, 2018). After completion 

of the assessments, a report will be written summarizing all scores, observations, and recommendations 

of the assessor.  The following are required areas of assessment in determining whether a student has 

dyslexia. 
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1.  Academic Assessment 

 Letter Knowledge (name and associated sound) 

 Reading words in isolation 

 Decoding unfamiliar words accurately 

 Reading fluency (rate, accuracy, and prosody are assessed) 

 Reading comprehension 

 Spelling 

 

2.  Cognitive Processes 

 Phonological/phonemic awareness 

 Rapid Naming of symbols or objects 

 

3.  Additional Areas for Consideration 

 Vocabulary 

 Listening Comprehension 

 Verbal expression 

 Written expression 

 Handwriting 

 Memory for letter or symbol sequences (orthographic processing) 

 Mathematical calculation/reasoning 

 Phonological memory 

 Verbal working memory 

 Processing Speed 

 

 

Dyslexia Criteria and Identification   

 

The identification of eligibility under dyslexia is made by the ARD committee.  

 

The Committee must be knowledgeable about: 

 the student being assessed 

 the assessments used, and  

 the meaning of the collected data 

 

The committee members should also have knowledge about: 

 the reading process 

 dyslexia and related disorders 

 dyslexia instruction 

 district, state, and federal guidelines for assessment 
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The committee must first determine if a student’s difficulties in the areas of reading and spelling reflect 

a pattern of evidence for the characteristics of dyslexia with unexpectedly low performance for the 

student’s age and educational level in some or all of the following areas listed on the template below.  

 

The following provides a template of areas assessed when an evaluation for Dyslexia is made. These 

areas assessed are reported within the student’s FIE: Full and Individual Evaluation Report.  

 

1. Primary Areas Assessed: (One or more of the following, unless only Written 

Spelling is identified) 
 
 

 
Difficulty 

 
Criteria 

 
Reading Real Words in Isolation 

 
Below Average 

 
Decoding Nonsense Words 

 
Below Average 

 
Fluency (rate & accuracy) 

 
Below Average 

 
Written Spelling (not sufficient by itself 

to identify dyslexia) 

 
Below Average 

 

2. Phonological Processing Difficulties: (One or more of the following) 
 
 

 
Difficulty 

 
Criteria 

 
Phonological Awareness 

 
Below Average 

 
Rapid Naming 

 
Below Average 

 
Orthographic Processing 

 
Below Average 

 
3. Unexpected: Are these difficulties unexpected for the student in relation to the student’s other 

cognitive abilities (the ability to learn in the absence of print) and unexpected in relation to the 

provision of effective classroom instruction? 

 

4. Findings and Recommendations: Reported within the FIE will be summarizations, conclusions, 

and/or recommendations on the basis of the report findings. This may include an Identification of 

Dyslexia and/or a Specific Learning Disability within the reading area, or findings that the student does 

not meet the criteria to be identified as having the condition of Dyslexia or a Specific Learning 
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Disability. Based upon the student’s educational need, the ARD committee may refer the student to 

504 for eligibility for dyslexia under 504.  

 

5. Re-evaluation for Dyslexia: As defined within TEC §38.003(b-1), the following is stated when in 

consideration of a re-evaluation for Dyslexia:  Unless otherwise provided by law, a student determined 

to have dyslexia during testing under Subsection (a) or accommodated because of dyslexia may not be 

retested for dyslexia for the purpose of reassessing the student’s need for accommodations until the 

district reevaluates the information obtained from previous testing of the student.  

 

 

Program Description & Components  

 

Once it has been determined that a student has dyslexia, Willis ISD shall provide an appropriate 

instructional program for the student (TEC §38.003).  The following procedures are generally 

followed: 

 

 Instructional decisions for a student with dyslexia are made by a team that is knowledgeable 

about the student, the meaning of the evaluation information, and instructional components 

and approaches for students with dyslexia. This may include the ARD Committee or the 

Section 504 Committee. 

 

 Willis ISD shall purchase a reading program or develop their own reading program for 

students with dyslexia and related disorders as long as the program is characterized by the 

descriptors found in the state dyslexia handbook 2018 (see Critical, Evidence-based 

Components of Dyslexia Instruction). 

 

 Willis ISD will provide each identified student access at his/her campus to the services of a 

teacher trained in dyslexia and related disorders. 

 

 Parents/guardians of students eligible under the Section 504 Rehabilitation Act or the 

Individuals with Disabilities Education Act (IDEA), will be informed of all services and 

options available to the student under that federal law. 

 

 Teachers who provide the appropriate instruction for students with dyslexia will be trained 

in the professional development activities specified by the district and/or campus decision 

making committee. As stated in 19 TAC, §74.28, the teachers who provide appropriate 

instruction for students with dyslexia must be trained and be prepared to implement 

instructional strategies that utilize individualized, intensive, multisensory, phonetic methods 

and a variety of writing and spelling components. They may serve as trainers and 

consultants in the area of dyslexia and related disorders to general education, intervention 

specialists, and special education teachers. 
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 If the student with dyslexia is found eligible for special education services in the area of 

reading, and the ARD committee determines that the student’s instructional needs for 

reading are most appropriately met in a special education placement, the student’s 

individualized education program (IEP) must include appropriate reading instruction.  

Appropriate reading instruction includes the components and delivery of dyslexia 

instruction listed in The Dyslexia Handbook – Revised 2018, pgs. 40-41.  If a student has 

previously met special education eligibility, the ARD committee should include goals that 

reflect the need for dyslexia instruction in the IEP and determine the least restrict 

environment for delivering the student’s dyslexia intervention.  

 

 

Instructional Services 

 

Once a student is identified with dyslexic characteristics, there are several courses of action available 

for use depending on the needs and accommodations of the individual student. 

  

 Instruction in the regular classroom with accommodations by the regular education teacher 

 Instruction in the regular education classroom with accommodations by the regular 

education teacher coupled with instruction by a dyslexia specialist in a pull-out classroom 

setting. 

 Special education instruction if the student qualified for special education 

 Assign appropriate accommodations based on the student’s unique need for the disability of 

dyslexia.  Accommodations must be provided based on current screening and individual 

student needs. 

 Interventions in reading based on student’s individual needs for the disability of dyslexia.  

 

 

Components of Pull-Out Instruction 

 

The intervention program should be offered in a small class setting and include reading, writing, and 

spelling as appropriate for each student. The major instructional strategies should utilize 

individualized, intensive, and multisensory methods as appropriate.  

 

Components of instruction, as appropriate for the reading needs of the student, include: 

 

 Phonemic awareness instruction that enables students to detect, segment, blend, and 

manipulate sounds in spoken language; 

 Graphophonemic knowledge (phonics) instruction that takes advantage of the letter-sound 

plan in which words that carry meaning are made of sounds and sounds are written with 

letters in the right order. Students with this understanding can blend sounds associated with 

letters into words and can separate words into component sounds for spelling and writing; 
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 Language structure instruction that encompasses morphology (the study of meaningful units 

of language such as prefixes, suffixes, and roots), semantics (ways that language conveys 

meaning), syntax (sentence structure), and pragmatics (how to use language in a particular 

context); 

 Linguistic instruction directed toward proficiency and fluency with patterns of language so 

that words and sentences are carriers of meaning; 

 Strategy-oriented instruction in the strategies students use for decoding, encoding, word 

recognition, fluency, and comprehension that students need to become independent readers. 

 

Instructional approaches, as appropriate to meet the instructional needs of the student, include: 

 

 Explicit, direct instruction that is systematic (structured), sequential, and cumulative. 

Instruction is organized and presented in a way that follows a logical sequential plan, fits 

the nature of language (alphabetic principle) with no assumption of prior skills or language 

knowledge, and maximizes student engagement. This instruction proceeds at a rate 

commensurate with students’ needs, ability levels, and demonstration of progress; 

 Individualized instruction that meets the specific learning needs of each individual student 

in a small group setting; a reading curriculum that matches each student’s individual ability 

level and contains all of the Components of Instruction mandated in 19 TAC §74.28; 

 Intensive, highly concentrated instruction that maximizes student engagement, uses 

specialized methods and materials, produces results, and contains all the components of 

instruction mandated in 19 TAC§74.28; 

 Meaning-based instruction that is directed toward purposeful reading and writing, with an 

emphasis on comprehension and composition; 

 Multisensory instruction that incorporates the simultaneous use of two or more sensory 

pathways (auditory, visual, kinesthetic, tactile) during teacher presentations and student 

practice. 

 

 

Coordination 

 

Planning and coordination meetings occur throughout the year between the dyslexia specialist, 

classroom teacher and special education teacher to discuss: 

 

 Student’s challenges, progress, and concerns. 

 Changes in modifications and accommodations 

 Curriculum or instructional strategies 
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Dyslexia Program Exit Criteria and Monitoring Status  

 

Student exit criteria will be based upon multiple factors and determined by the student’s committee of 

knowledgeable persons, such as the ARD Committee or the Section 504 Committee. Consideration 

will be given to the student’s progress in the dyslexia program and/or successful completion of the 

district dyslexia program(s), as measured by program mastery checks completed at regular intervals. 

Additional criteria for exit may include but is not limited to: present levels of student performance in 

the areas of reading fluency, accuracy, and comprehension, grades from progress reports or report 

cards, state assessment data, benchmarks, teacher and/or parent observations/checklists, currently 

provided accommodations and individual dyslexia program progress data. 

 

 

Parent Refusal of Direct Dyslexia Services 

 

If parent refuses direct dyslexia services for a 504 student, the 504 committee will complete the Action 

Plan located in Frontline and document in minutes.  If parent refuses dyslexia services for a special 

education student, the ARD committee will complete the Prior Written Notice and document in 

minutes. The parent must be in attendance at the meetings in order to refuse services.  

 

 

Monitoring of Students: General Education and Special Education  

 

General Education/ Section 504 Students:  

 

General education students served under Section 504 in grades K-12, who have been dismissed 

(exited) from the Willis ISD dyslexia instructional program will be monitored by the campus dyslexia 

teacher per the requirements below. 

 

These checks will occur as follows: 

 

Time after Dismissal from Direct Instruction Monitoring Interval 
 
First Year 

 
Once per six weeks 

 
Second Year 

 
Once per semester 

 
Third Year and Beyond 

 
Once per school year 

 
Monitoring may include, but is not limited to the collection/evaluation of: 

 progress reports 

 report cards 
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 state assessment data 

 teacher reports/checklists 

 parent reports/checklists 

 counselor reports 

 other program reports 

 additional assessment data 

 

Special Education Students:  

 

Special education students who have been exited from the instructional program will be monitored 

by special education teachers and staff, as defined within the IEP and ARD process. 

 

 

Procedures for Students Presenting Outside Independent Evaluations for Dyslexia Services 

 

For students whose parents present evidence of outside independent evaluations addressing dyslexia, 

the outside evaluation (assessment) must: 

 

 have been administered by an individual certified to conduct an educational evaluation and 

knowledgeable about dyslexia; 

 be considered valid and comparable to the evaluation standards that Willis ISD would 

conduct; and 

  comply with the requirements set forth in Section 504 and the TEA requirements specified 

in TEA’s, The Dyslexia Handbook – Revised 2018. 

 

Additionally, 504 regulations and TEA requirements as outlined in The Dyslexia Handbook – Revised 

2018 have identified certain expectations in regards to the referral process for a dyslexia assessment 

and/or eligibility.  An outside independent evaluation is considered a single source of data.  504 and/or 

the IDEA both require that data must be provided from a variety of sources in determining a child’s 

eligibility for services.  Case law allows the District to maintain the right to conduct their own 

evaluation.  

 

Dyslexia Specialist Role 

 

Texas does not have a certification requirement specific to teachers providing intervention to students 

identified with dyslexia.  School districts must consider the needs of students and the qualification of 

teachers.  It is important that teachers (general or special education) who provide instruction for 

students with dyslexia must have training in the listed components of instruction as well as be trained 

in instructional strategies that utilize individualized, intensive, and multi-sensory methods.  
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Roles of Dyslexia/Specialist: 

 

 Deliver instructional reading program (Dyslexia Intervention Program) for identified 

dyslexic students with fidelity.  Completing “other duties as assigned” by campus/district 

administration shall NOT, under any circumstances, prevent the dyslexia specialist from 

providing their assigned dyslexia interventions.  This is a compliance/FAPE issue. 

 

 Maintain a teacher/student ratio not to exceed 1:10 per group as recommended by the 

Dyslexia Intervention Program. 

 

 Administer and gather pre/post instructional data to monitor program effectiveness and 

student growth in the area of reading. 

 

 Communicate with student’s teachers, administrators and parents as needed regarding 

student’s progress. 

 

 Maintain all necessary student documentation and attendance records required by the 

district and the dyslexia program. 

 

 Provide training and support for parents and attend the district annual Parent Awareness 

Meeting. 

 

 Attend professional development each year to stay abreast of current research and 

development in dyslexia and research-based reading program as assigned by the District. 

 

 Assist in organizing and/or conducting trainings at their assigned campus to facilitate the 

implementation of the dyslexia program and to ensure general classroom teacher 

knowledge on dyslexia. 

 

 Conduct Dyslexia evaluations for students referred for Dyslexia as recommended by the 

504/ARD committee.  Time taken to conduct dyslexia evaluations shall NOT, under any 

circumstance, prevent the dyslexia specialist from providing their assigned dyslexia 

interventions.  This is a compliance/FAPE issue. 

 

 Attend 504/ARD meetings for current and new students. 

 

 Comply with all state and federal laws as well as district policies.  
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Dyslexia Parent Awareness – Legal Requirements  

Texas Administrative Code 19 TAC 54.28 (k) 

 

Each school district and open-enrollment charter school shall provide a parent education program for 

parents/guardians of students with dyslexia and related disorders. This program must include: 

 

 awareness and characteristics of dyslexia and related disorders; 

 information on testing and diagnosis of dyslexia and related disorders; 

 information on effective strategies for teaching students with dyslexia and related disorders; 

 information on qualifications of those delivering services to students with dyslexia and 

related disorders; 

 awareness of information on accommodations and modifications, especially those allowed 

for standardized testing; 

 information on eligibility, evaluation requests, and services available under IDEA and the 

Rehabilitation Act, §504, and information on the response to intervention process; and 

 contact information for the relevant regional and/or school district or open-enrollment 

charter school specialists. 

 School districts and open-enrollment charter schools shall provide to parents of children 

suspected to have dyslexia or a related disorder a copy or a link to the electronic version of 

the "Dyslexia Handbook: Procedures Concerning Dyslexia and Related Disorders." 

 

Willis ISD supports parents in developing Parental Awareness in Recognizing Dyslexia and helping 

their student develop skills that support life-long learning. 

 

Help your child understand the nature of his/her difficulty: 

 Read books or view videos about dyslexia. 

 Emphasize the child’s abilities instead of “disabilities.” 

 

Help other members of the family: 

 Help others recognize and understand your child’s challenges.  Family members often ask 

“who, what, where, and when” questions to get the necessary information.  

 

Parent Suggestions for Student Success: 

 Establish good study habits for the child.  Consider a regular study schedule and a quiet 

study environment to address possible interference.  Monitor nightly study to verify work is 

progressing or is completed. 

 Work closely with your child’s teacher.  Regular communication between parent and 

teacher is necessary. 

 Reading to child 15 minutes a day or acquiring audiotapes of books for read along. 

 Help your child develop a positive attitude and understanding of self-worth. 
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For more information concerning Dyslexia and related disorder and TEA Rules and Regulations please 

visit Region 6 Education Service Center at https://www.esc6.net/o/region-6-esc/page/dyslexia--4

https://www.esc6.net/o/region-6-esc/page/dyslexia--4


  

 

 
 
 

 
 
 

 

 

 

 

 

 

Tracking Sheet for Special Education Evaluation Referral from Campus Committee Date Initial 

Meeting held including all required members to make an informed referral decision.   

The SpEd Administrator/Principal Designee Designee sends in a copy of the tracking sheet with 
signatures/ minutes to request a Pink Referral Folder from the Special Education Department 
at X1223 and completes the checklist below and on pink folder.  

 Check each box 
or indicate with a 
N/A as you 
collect each 
required piece of 
data. 
 
 
 
 
 
 
 
 
Completed 
Date and Initial 

Current Vision and Hearing Screening  

Attendance Record – TEAMS report   

Tier 1 Documentation ( previous and/or current year)  

Tier 2 Documentation (previous and/or  current year)   

Tier 3 Documentation (previous and/or  current year)   

Parent Input Form   

Teacher Input Forms   

Copy of the Home Language Survey  

Copy of previous 2 years and current report cards  

Previous 2 years and current district assessment scores (Screeners and Benchmarks)  

Copy of previous 2 years and current state assessments scores (TPRI, Tejas Lee, STAAR  
MAP and TELPAS ) 

 

Current DRA level (copy of running record and student notes from guided reading)  

Previous 2 years and current discipline report  

Work Samples with name and date (one from each academic area)  

Current LPAC paperwork including current language screening (if applicable)  

2 Classroom Observations – 1 in area of concern  (observation form provided)  

If there are deficits in reading, include Dyslexia teacher checklist and Dyslexia parent checklist  

504 Paperwork (If applicable)  

Speech paperwork (if applicable)  

Copy of any outside evaluations   

 

Campus Notifies Parents – After careful review of the student’s data, the Campus Committee would 
like to recommend special education testing for your child.  Does the parent agree with this 
recommendation?  If yes, let the parent know that a district diagnostician will be contacting them to 
set up an appointment for consent to be signed.  If no, campus committee may need parent to join 
them in a meeting to discuss data, etc. from meeting. 

  



  

 

 
 
 

Tracking Sheet for a Parent Special Ed Evaluation Request   Date Initial 

The request needs to immediately be given to the Campus 504 coordinator, Sp Ed Administrator, or 
Principal Designee. Inform Campus Diagnostician of the letter.   
The 15 school day timeline begins the day the letter is dated as received.   

  

The Campus 504 Coordinator, Sp Ed Administrator, or Principal Designee collects all data 
needed to make an informed decision. 

 Check each box or 
indicate with a 
N/A as you collect 
each required 
piece of data. 
 
 
 
 
 
 
 
 
Completed 
Date and Initial 

Current Vision and Hearing Screening (Must PASS both before moving forward.)  

Attendance Record – TEAMS report for Attendance  

Tier 1 Documentation ( previous and/or current year)  

Tier 2 Documentation (previous and/or  current year)   

Tier 3 Documentation (previous and/or  current year)   

Parent Input Form   

Teacher Input Forms   

Copy of the Home Language Survey  

Copy of previous 2 years and current report cards  

Previous 2 years and current district assessment scores (Screeners and Benchmarks)  

Copy of previous 2 years and current state assessments scores (TPRI, Tejas Lee, and STAAR)   

Current DRA level (copy of running record and student notes from guided reading)  

Previous 2 years and current discipline report  

Work Samples with name and date  

Current LPAC paperwork including current language screening (if applicable)  

2 Classroom Observations (observation form provided)  

If there are deficits in reading,  include Dyslexia teacher checklist and Dyslexia parent 
checklist 

 

Speech paperwork (if applicable)  

Copy of any outside evaluations   

The Campus 504/Campus Committee has a staffing to review data and make an informed decision 
about whether a suspected disability may or may not exist and if accommodations, BAP, behavior 
chart, etc. need to be adjusted or implemented.  Get input from Diagnostician, Behavior Coach, 
LSSP, Speech Therapist, Dyslexia Specialist or any other experts that might assist in looking at all 
data.  This meeting will be held without the parent.  

Yes    or    No 

Yes – Moving forward with a SPED Referral   

The 504 Coordinator, Sp Ed Administrator or Principal Designee sends in a copy of the tracking 
sheet with signatures/ minutes to request a Pink Referral Folder from the Special Education 
Department x1223 and completes the checklist. All data from above should be placed in the folder 
in order. 

  

BY DAY 10 of the TIMELINE – The Campus 504 Coordinator, Sp Ed Administrator or Principal 
Designee schedules a meeting including the diagnostician.   The meeting is to inform the parent 
of the decision, adjust any accommodations and for the diagnostician to get consent signed, 
provide procedural safeguards and notice.  This meeting needs to take place by DAY 15 of the 
TIMELINE. 

  

After consent has been signed, the completed pink folder should be delivered to Christie Franz or 
Amanda Gasaway in the SPED office at Roark. (Have them initial and date when received.) 

  

No – Request for SPED Referral being denied   

The 504 Coordinator, Sp Ed Administrator or Principal Designee works with the committee 
members to complete the Prior Written Notice denying the evaluation. 

  

The 504 Coordinator, Sp Ed Administrator or Principal Designee calls the parent and schedules a 
time for them to come in for a meeting to review the Prior Written Notice along with any 
recommendations that are being made.  (Person making the call initials and dates) 

  

Provide the parent with a copy of the “Procedural Safeguards”.  A receipt for the “Procedural 
Safeguards” and the Prior Written Notice should be signed. 

  

 


